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This guidebock, Mentaring Youth in Transition, was mede possible through a grant
fram the Andrus Family Furd, a philanthropic foundation that explores new perspectives and
innovative models as ways to give to those warking to creste safer enviraments, ghysical, emo-
tional, ar psydhological . The Ardrus Board members dhal lenge thamselves to aontrilute to the
Toodly of knowledge and experience doout whatt 1s necessary to create and sustain effective social
change. They do this by foousing on transitions — those critical junctires in time and process —
thet, if properly atterded to, affect positive derce.

Tre Ardrus Fami ly Furd believes that ane vital factar in creating successful social denge
1is *“recogni zing and addressing the encticnal ard psydhological effects of the dange process”.
They feel WilliamBridges’ wark on transitions is a helpful framewark in defining the psycho—
logical process that pecple experience as they move throush dhance in their life. Andas Joan
Morse, aNew York Consultant raminds us, “the transition framewark, doesn’t tell us what todo
Tout rather how the process will unfold”.

This guide is about helping us understand what is hageening with youth in transition -
ard how we can ke ost helpful . This infarmmation is intended to assist Mentars in their wark
with youth inard transitioning aut of state care. The transition fram state care to irdeperdence
can be a precarious ard difficult tire as youthmove aut an their o far the first tine, without
Tasic tools, cammnity comections ar family sugport. Mentaring is ane resource strategy that
canassist youth inneking a suooessful transition.

Partnerships of the Program

The Camunity Mentaring program is the only program in Maine to specifically match
youth in foster care systemwith amentar, providing youth ggpartinities to achieve their hopes,
dreas, ard aspirations through the creation of meaningful relationships. Caomunity Mentor—
ingplays a direct role inhelping youth rebuild a sense of camunity.

The Camunity Mentoring program represents a unique partnership between the
Bureau of Child and Family Services of the Maine Department of Human Services and the
‘Youth Develoarent Unit of the Miskie School of Public Service at the University of Southern
Maine ard the camunity at large.

The Community Mentoring Program Mission
The mission of the Camunity Mentoring Program is to identify, train, assist and

support camunity volunteers who are willing to meke a camitment to developing a healthy
relaticnship thet will sugport youth in foster care ard assist thamin their transition fran foster
care to adulthood. The strength of the Camunity Mentoring Program is found in ongoing
support to mentars. Learn more at wiiw. communitymentoring.org

Contributars to this Guidebook include University of Southern Maine Miskie School of
Public Service/Youth Develogment Unit staff marbers Nancy Markowitz, Nancy Connolly,
Reloecca Wertheimer, and Ahmen Belanger. Joan Morse, Independent Consultant. Design and
layout by Goodiorks .

Suggestions for Addressing Difficult Situations

P Face the praolem. Ignoring it won’t meke it go away. If a praolemis really a
rddlen, it’shest todeal with it early, befare it getshicger.

P  Rringthings yearly inavisit; dn’t wait util the erd of the visit far an “ggoor—
ture time” to presant itself. There is prdoably never a good tine tokringup a
hard topic, and so it’sbest toget to it ridht away. You'1l never regret howmich
Tetter you feel after you've disaussad ard resolved a diffiault sitietian.

P Separate the behaviar franthe person. Spesk dojectively about the behaviar and
positively about the person. Far exanple, “I like your energy, but when youdo
__, it putsme inan awkward position.”

» Don’t overdo hunor, teasing, or jokes. A young person will not always grasp
issues presented in a half—joking it sericus manrer. Also, young pecple’s egos
can ke unpredictable; what might seem funny ane day may not be received in the
same vein the rext: day. The best guidslire is to stay seriaus, bt supartive, dn't
tease ar joke, ard save huor for lighter times.

P Consider relating sarething personal
amit yorsslf drirg the disassionwith
the yauth. For exanple, tell her dot a
similar incident in your youth and how
youherdled it. Thiskirdof self-disclo-
sure and empathy mekes you seem real

“The cuter foms of aur
lives can change inan
instant, but the imer
reorientation that

i special tothe ot st aother brings us back into a
L vital relation topegple
adilt givinga lechure. Jat-ivrity ks e,

P Reinfarce at a later time savething posi—
tive about your youth, and enphasize
that the issue was about behaviar, not
persrelity.

Source: www.nentoring.org
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Common Concerns of Mentors
What if my help isn't wanted?

Tt’s rot easy to trust a strarger, especdally if you're a yourg person who’ s hed ed experiences with
adults inthe past. Itmay take a lot tobuild up trust. Dn't interpret cation as a rejection. A
young person ey not show it — in fact, he ar she may not even know it fully —lut your help
isdefinitelyverted.

What if samething really sericus cares up?

Thi le nost mentaring relationships develop ard flourish without serious prdolars, things do
heppen. Mentars have an inpartant: role, but that role does not include redical ar psydhological
treatment, ar fanily conseling. There are sugport systars in place for real erergencies. The
most a mentor is expected to do — and should do — is to help guide a young person to the
gppropriate professional help. Camunity mentoring staff menbers are there to sugport the
mentar.

What if I'mtoo different to relate well?

Mary first-timementars warry thet differences inage, race, religion, eduatian, ar garderwillbe
insumountable barriers. Actually, most experienced mentars report that mentaring a young
person frana different background broadened their own harizons and despened their under—
starding of cther pecple ard aultures.

What if for same reason I can’t mentor anymore?

Mentaring is a desp comitment. It will do far more harm than good to enter a young person’s
life, buildyp trust, ard then doardon the relationship. Be as honest as possible with yourself
when aammitting to be a mentor — for everyone’s sake. If you find younust stop mentoring a
youth, work with staff to culminate the relationship in a planned ard thoughtful mermer.

If you are unsure about entering indepthmentaring, try ane of the meny shorter-termalterna—
tives, suchas tutaring, ar ae-tine projects.

What if I do samething wrong?

If you are there far your young person ronetter what; if you listen and really hear what s being
said; and if youdo your best to counsel and not to judge, youwill have done everything right.
Sare youth are more ready than others for amentor. Sare may test a mentor’s commitment.
Try not to take such behaviar personally. Just kesp trying your best and keep doing the right
things. Additionally, camunity mentaring program staffs are there to provide sugeort to you.

Material adpted fran:
hittp: //wwiw .mentoring. arg/becare a mentar/basics of mentaring

About Youth in Foster Care

1. Fach year ggaraxinetely 20, 000 youth raticawide exit the foster care system (wiw.Casey.arg) «
There are gporaxinetely 2,900 children and youth in care in the state of Maine; 1,300 are be—
‘tween the ages of 14 -21. This means that 45% of the youth in foster care are teenagers.

2. Children ard youth care into foster care for many reasons. The following are sare of the
reasans for foster care placament:

Child ahuse

Neglect

Parental abandorment

Juvenile qourt

i1y Crist

3. Pocording to the 2004 Kids Count Data Bock by the Annie E. Casey Foundation, the school
drgpout rate far youth in foster care may be as high as 55%. With high scheol ampletion being
the minimm entry credential for erployment with even modest growth potential, one can

urderstard the impact this high dropout rate has on youth in care. For more information see
www.aect .arg/kidscount

4. Trere are 2,900 youth in foster care inMaine

5% are in adoptive placarents

30% are in thergpeutic foster hares
20% are in stardard foster care

20% are in other placarents that include
their omn apartients, withbirth parents,
shelters, andunlicensed placarents

5. Meking it on your own isn't easy — lut children aging aut of foster care have it especially
touch. They are more likely then their peers to face mental health and substance aouse praolens,
sexuplly transmitted diseases, involvement with the Juvenile justice systemand difficulty con-
pleting high school. These are among the first findings firan Chepin Hall Ganter far Children at
the University of Chicago’s langitudinal study of youth aging aut of foster care.

See htttp: ///wwi. chepirhall.arg for more informetion



The William Bridges' Transition Framework

WilliamRridges provides us with a lens to exarire the foster care experience.
Transiticningat of foster care isasignificant life et far youth inthe foster
care systam. Mare often thannot, this transition is alapy road dharacterized
Iy dhallenges ard successes. The presence of caring adult mentars canneke a
difference inthe lives of youth in foster care.

Definition of Mentaring: Mentaring is a structured ard trusting relationship
that Irings youth together with caring individuals who offfer quidance, sup-
port and encouragarent: aimed at developing the carpetence and character of

The transition fravewark creates away for mentars to understand the psycho-
logical and emoctional journey of youth in foster care. Youth in care have
experiencedeny derges; leaving their birth fanilies, dhanging schools, los—
ing ard adding frierds, unstable living arrangenents, etc. These dhanges are
sitetical, vhile transition is an intermal process with a psydhological rearien-
tation youth st go through befare the dhange is fully processed.

Transition takes longer because it requires yauth to atterd to three separate
deses:

“Endings” — Saying Goodoye

Tre following chart provides a way to understand the transition framework.

g

the “New

Have T paid attention to the ending(s) and
the reutral zare, ar anI tryingto

meke a beginning happen befare it
possibly can?

Have I been a role model for the youth
ar fourd sugpartive resources tohelp
them through the transition process?
Have I found ways to celebrate the new
beginning and the conclusion of this
particular change ard tire of transition?
Have I found way's to symboolize the new identity with the youth?

Have I fourd ways to give youth a piece of the transition tokeep

as a ramirder of the difficult and rewarding jourrey we all tock together?




Transition Checklist for Mentors

Managing “Endings”

>
>

v VvV VvV V

Managing the
>
>

Have I focused an this youth's strengths?

Do I urderstard the youth's histary ard the inpact: foster care
has had on him/her?

Have T been carefull ot todenigrate their past, it rather,
fordways/strategies to hanar it?

Have I thought: albout: the kirds of losses youth have experienced?
Have I thought about how this youth has menaged these losses?
Have T found ways to “rerk the ending” in their life?

Have I mece a plan far giving youth a piece of the past

to take with them?

“Neutral Zone”

Have T regularly checked inwith the youth?
Have I tried to nomelize the neutral zone by explaining it as an uncanfartable
tine thet, with careful attention, canlbe turmed into advantages?

Have T identified the comections youth have with pecple

who will offer emoctional sugpart?

Have T set short-range goals with the youth ard
identified chedkpoints alang the way? 4

Have I worked with youth to pravote life skills. o |
ad prddlem solvingy/critical N
Have T helped youth transfarmthe |

e |

to try doing things a new way?
Have I helped youth pursie their interest areas- such as art classes?

Endings

For chenge toverk, pecple nesd to
erd, acknowlecoe ard et o of the
cldvay - rot anly in terms of be-
Favicr, bt alsointemsof attinces,
self-inecp, assptiars, eliefs, ad
the hopes and fears that motivate
Ierevicr. To let goof those things is
to experience a loss and cre must
o its passing, even thauch the
old way may have been kad, hurt—
fill, uplessat, areEncesmItie.

WILLIAM BRIDGES, Ph.D.

Pecple et anily beve to let goof the
old way to enbrace the new ane;
they also have to get through an
wcanfortable in-ketween time,
when the clday is going, bt the
rewvay doesn’t yet wholly work ar
ar inbetueen tire is a very anfis-
ingamidrectic tine; bt it isalsoa
very creative cre. Everything is in
flix, it isatirewenpeplean
wark out. imnovat ive ways of doing
thirgs; there is less holdingpecple
beck then at other tires. At the e
tire, pepleare Likely to el lost
even discouraged about the very
change that sarced so good anly a

Begimings

Tre firel phese of transiticn isthe
vihich may occur the very day a
chenge is anounced, ot the “be-
ginning, ” which occurs when
pecple (heve ended the old and tra—
erssitteratral axe) aratially
emotional ly ready to do things a
vhole newvay. Like a hirth - the
archetype of all rew keginnings -
this third ghase of transition hap-
pens an its cun schedutle. Things
can start on the day that you say
thet theywill, kut the begimning
i1l happen when pecple are in-
vardly reedy. Ard that will take a
vhile, sotransition alays takes
longer - saretimes much longer —
then change dces.

Apicneer ard lescer in the field of transiticnmeragerent, Bill Bridies iswidely recognized for his breskthrough thirking on
how to help pecple to deal prodictively with chenge. One of the most widely quoted menagerent advisers in Anerica today,
he is the athor of tenbocks, includinghis best selling Transitions (1960, 47th printing) and Mapging Trensitions (1992, and.
alsoa best-seller) . He alsowrote to widely read sturlies of the modern warkplaoe, Job Shift (1994, the subject of a Fortre
cover-story) and Qreating You & Co, (1997) . Hismost recert bock, Zhe by of Transition (2001) is a partly autcbiographical
sy of howto tum adiffianlt 1oss intoa tie of self-rensl.

Edrated ariginally in the huenities at Harvard, Colibia, and Brown, he hes tagit at a nurber of colleges and universities.
Apast presicent of the Association for Hvenistic Psycholagy, he is also a fording menber of the Financial Tires Thought

Leacer Dialay grawp.



Intinete attadments to other huven beings are the hub, arourd which aperson's life revolves,
when they are an infant, toddler, sdwolchild, adolescence, ard throughout their years of mati-
rity into old age. Franthese intinmate attadments a person draws their strength and enfjoyment
of life ard through what they contrilute they give strength and enjoyent: to others.!
That mentors can do to pramote positive attadment:

Be amnsistent

° Maintain a steady and regular presence ina young person's life.

[ ] Schediile and keep regular meetings.

° Tooether, establish rules far thementaring relatianship.

° Check in if you are unable to kesp your meeting.

° Talk about what will hagpen next.

Helpmentees express their feelings

° Beagood listerer.

[ ] Be honest and gpen with your mentee.

L] Build your relationship cnmitial respect and trust.
Relax and have fun

L] Frgece inactivities that your mentee enjoys.

o Create qepartinities far your mentee to try new activities.

L] Take time to explare a young person's special interest and talents.
Help mentees feel good about themselves

L] Learn about and encourage your mentee
toeplare their strergths, talents ardabilities.

L] Respect a young person's ideas and point of view.
[ ] Respect a young persan's past.

° Pay attention towhat youth say.

ISource: Bowlby, J. (1980) Attachment and Loss, Vol.3:

Youth in foster care are preparing far their future by leaming life skills. Qre of theveysmentars
can assist the transition joumey is by providing youth with sugeort and ogpartunities to learn
ard practice life skills ina “real world” context. The following are sare ways camunity men—
tars have prarcted 1ife skill leamingwith youth.

Daily Living Skills

Cook ameal.

Go grocery shopping.

Try foods frandifferert comntries.
Goaut toeat at arestarant to leam
how to order fram a menu
adcalailate tre tip.

Ad 4 4 4

ing and C:
Lock for used cars.

Al

N Look for an gpartment.

N Iesmtorefinish fmitire.
Al
Al

Go to local nuseurs, theater, movies, etc.

Self Care
N Set ypdoctars’ gopointments.
N Discuss amnsequences of using drugs and aladhol .
N Participate insports ar atdoor activities.

Write a thank you note.
2k for help indifferert sitiations.
Learn tomeke introductions.
Discuss geal setting and thoughtful decisionmeking.
Celdate birtirhys.
Work and Study Habits
N Explare career optians.
N Visitcdllegs.
N Assist yauthwith school projects.
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What youth say about Mentors
We asked youth in the Camunity Mentoring Program how they have been and would like to
e sugparted through transitions by their mentar. Here's what they have to say:

> Work on a big goal withme.

> Give advice .

> Show me respect.

> Explore the future withme.

> Listentorme.

> Thet.

> Celerate soess.

> Be there farme.

> Bealest frierd.

> Have faith.

> Provide encouragement .

> Allowme to vent.

> Really get to knowme.

> Urderstard ard respect: the

bourderies inar relationship.

> Serk interest.

> Ask how to helpme.

> Provide apositive influence.

> Share experiences withme.

> Just harg aut: together.

> Beinarelatioshipthet is
autsice of the foster care systam.
Bearsistet.
Help me with planning.
Be sugportive of me.

v

Y VY Vv

Mentors as Transition Guides

The following mentaring relationships are exanples of different ways to sugoart youth through
their endings, menaging the neutral zone and noving farward to their new beginnings.
"Encings"
CASE STUDY
Joyce ardKatie

Joyce ard Katie were matched a month ago and are both excited about beginning their relation-
ship. Their plan is toget together every aaple of wesks.

Katie lives ina grogp hare ard will be turmning eighteen in a fewnonths giving her the dhoice of
whether to rarein in state care. The rules ard point systars at the grogp have have been all she
has known and the thought of more freedam and independence is beginning to meke her ner—
wvous. She is doingwell in school and locking forward to her seniar year of hich school. She
thinks she wants to go on to post secordary education ard the staff at the group hare has been
very sypartive of her plan. She recently started and is enjoying her wark inthe local library.

In the past Katie hed sypervised visits with her birthother but has decided to end those visits
because her mother would rarely show up.

Ways a mentor can support a youth during the “Ending” stage.

u Routinely check in to let Katie know she you are
camnitted to the relationship and will be there for her.

L] Set ypa special time far thamto celdarate Katie's birthday together.

L] Give Katie time to talk about how life in the group hare changed
ance she tumed eighteen.

u Offer tohelp Katie meke alock of her life.
L] Share information about your own eighteenth birthday.
u Point out to Katie the inpartance of an eighteenth hirthday
in foster care including infanmetion about the gption of a V-9 placarent
(a negotiated written agrearent far extended care) ard higher education
| | Talk with Katie about her future goals.

u Ask Kattie what kind of sugport she needs to help her reach her goals.



CASE STUDY
Scphie and Rachel

Sophie and Rachel were matched a year ago. Sophie was living in a foster hare, attendinghigh
sdhool, was irvolved in school activities and had an after—sdhol jdb. She had limited contact
with her birth family but still felt very comected to them.

The rentar pair hit if off immediately and began weekly meetings; going shogping, out toeat,
for walks, and to thenovies. Although Rachel had a busy life she managed to meke time for
Sephie.

During this tine Sophie was assigned a new social worker, turned 18 and began having more
contact with her birth mother. Her mother asked her to move back hare and she decided to do
it changing hich schools ard quitting her after-sahool fdo.

Soehie was immediately overwhelmed with her new scheol, her responsibilities for her younger
sihlings ard the frequent argurents with hermother.  She stagped aontact with her foster family
ard stageed calling ar rebuming Radel’s calls. Radhel was hurt ard aonfused ard didnt urnder—
stardwhy Sochie had aut her aut of her life.

Sophie and Rachel met with Community Mentoring staff and Sophie told Rachel why she
hadh't returmed her calls. Radhel explained to Sochie how she felt let domnlout still werted tobe
part of her life. They decided to aotine their relationship and anly get together ance amonth.
Rachel reminded Scphie that she was always available by phore or e-mail.
Ways a mentor can help a youth in the “Neutral Zone”.

W Ramenber rot to take persanally any changes in the relationship.

W Rarenber the significance of birth family to youth in care.

W Understard how a youth might struggle with choices when
faced with the possibility of retirming hare.

W Syport the young person in their decisions.

W Uncerstand how a youth might hardle this change di fferently than they would.

W Use this situation as a leaming gooortunity about different ways of comunicating.
B (ortinee to offer uncorditional sugport throuh phore calls, cards and e-rmed 1s.

B Re-negptiate how the mentaring relationship can coaur e.g. , meetings, activities, etc.

W Sypport youth inusing this relationship in planning for fufure relationships.

“New Beginnings”
CASE STUDY
Sam and Alex

Samhas been in foster care since he was four and was matched with Alex when he was sixteen.
They have had a Mentaring relationship for five years. Over the years Sam lived inneny foster
hares ard was given an gotion of aut of state adoption. He dhose to stay in foster care to kesp
amsistent his school, cammnity and relationships.

Alex, amiddle scheol teacher, began sperding time with Sambowling, eatingaut, playing video
cares ard having himvisit withhis family. They always kept in touch either by visiting, pghore
arermail.

As Samaged the relationship changed. Sam, now in college, has a part time job and actively
participates ina youth advocacy group far youth in care. These activities provide hima positive
identity and purpose. He has created a solid network of pecple and though there have been
several detaurs inhis plan for irdgpendence he is inagood place inhis life.

Sam credits Alex with teaching him about camunication and friendship. He continues to
atterd family celdarations at Alex’s hare ard feels he can call Alex anytine ard talk with him
about everything. He knows that Alex will always be there for himas a frierd.

Ways a mentor can help a youth during “New Beginnings” .
B Provide angoing sygpeart ard resources while a young person is going though transition.

W Provice quidance ard frierdship.
W Teach good camunication skills by modeling them yourself.
W Help recognize and celdarate acoarplishents.

B Helpplan for other danges ard transition that will coarr.



